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Abstract 
Professional development represents, as far as the teaching career is concerned, the red line for all searches that found their 
concrete form in the educational legislation, pedagogical theory and school practice. In Romania, teachers professional 
development has a history that is connected to that of the educational ideas and institutions, its qualitative evolution having 
elements of continuity and of discontinuity as well. In the changing world of teaching, the professional development of the 
teachers remains open-ended, role-oriented and competency based. The paper refers to the dynamic and multidimensional 
structure of the teachers professional development. The decision-making bodies are of different categories and operate at 
national, at organizational, at group and at individual level. The success in the professional development of the teachers is above 
all conditioned by good communication and  co-operation between the partners involved.  
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1. Paper rationale 
        In Romania, the teachers professional development has a history that is connected to that of the educational 
ideas and institutions, its qualitative evolution having elements of continuity and of discontinuity as well. 
Professional development represents, as far as the teaching career is concerned, the red line for all searches that 
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found their concrete form in the education legislation, pedagogical theory and school practice. Although, in 
European Union documents the term “professional development” is frequently reserved for “continuous professional 
development in schools”, professional development is viewed here as the body of systematic activities to prepare 
teachers for their career, including initial training, induction courses, in-service training, and continuous professional 
development within school settings. This last category is viewed as a form of continuous on-the-job training located 
in school settings.  
 
2. Teaching as a learning process 
 
          There are two words, ”teach” and ”learn”, and each of them seems to be a separate entity: usually,  students 
”learn” and teachers ”teach”. What if we try to replace that common understanding with another one developed from 
the teachers point of view? The teaching as a learning process. That perspective is not so new but it is quite closed 
correlated with recent findings related to the changing roles of the teachers: the teachers do not only teach, but assist 
the pupils development, supervise, monitor, learn together with or even from their students. The teacher 
professionalization remains open-ended, roles oriented and competency based. The dynamic and multidimensional 
structure of the teachers professional development is discussed here by taking into account its correlation with 
legislation and the development level of the Romanian educational system, and the different learning networks a 
teacher belongs to. 
2.1.  Correlation with legislation and the development level of the educational system 
           Professional teacher training and development has been correlated with the legislation (Bunescu, G. & alia, 
2004) and the evolution of the educational system (Table 1). Romania is among of the first countries in the world 
that introduced a law concerning compulsory education. In 1864, only Prussia, the Scandinavian countries, the State 
of Massachusetts (1852), the State of New York (1853) and Italy (1859) had a legal provision regarding compulsory 
education (England - 1870, Scotland - 1872, Switzerland - 1874, France - 1882, Bulgaria - 1879). The Public 
Instruction Law from the 25th of November 1864,  marked the beginning of a new order by stating two modern 
principles: education is compulsory and free of charge.  
        
 Table 1. Professional development of the teachers and the Romanian legislation 
 
Selected 
year      
Notes on legislation 
 
1864 The Public Instruction Law. Education is compulsory (4 years)  and free of charge. 
Professional development was mainly accomplished by primary teachers through attending cultural and educational activities 
organized by professional associations which started to come up in the second half of the 19th century: the Athenaeum (1860 - 
Iasi, 1865 - Bucharest), ASTRA (1861 - Sibiu), the Society for the Romanian People’s Learning (the education league that 
oversaw the establishment of school for adults throughout the country, starting with 1867), the House of Schools, the 
Association of Popular Universities (1910) and others.  
 
1924 The Primary Education Law. The extension of the primary studies with three more years (compulsory education of 7 years), 
as well as of the primary teachers’ training period from 6 to 7 years. 
 
1947 The first professional development courses for teachers organized by the Romanian Teacher Unions. 
1951 The establishment of: 
- The Institute for Teacher Professional Development as a higher education institution (ITPD); The Centre for 
Pedagogical Research and Professional Development of Teachers from Vocational Education (CPDTVET); 
- The Institute of Pedagogical Sciences; 
- The State Didactic and Pedagogical Publishing House; 
- Regional pedagogical offices for teacher professional development. 
 
1959 The system for teaching expertise degrees is established for those who work in education, the salary payment having to take 
into account the obtained teaching expertise degree. 
 
1968 The Education Law from 1968, that stated, among others, the compulsory education of 10 years (6-16 years of age) and the 
establishment of post-university education; 
The status of the Romanian teaching staff decreed that professional development should also be achieved by attending post-
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university courses organized by the institutions that trained the primary teachers and teachers in general; 
Each county establishes the Teacher Training House, in order to ensure the scientific documentation for all teachers. 
1971 
The Professional Development Law envisaged the compulsory participation at training courses «every 5 years», as well as 
training courses and exams for obtaining the tenure certification and teaching expertise degrees. 
1979 
The responsibilities of the ITPD and the CPDTVET were fully taken over by higher education or pre-university education 
institutions that provide initial teacher training. 
1990 - 
 The correlation between initial teacher training and continuous teachers training (CTT) and the Reform of the Romanian 
education. 
1995 
 
 
 
 
1997 
The Education Law (Law 84/1995, updated and republished) and a Law on Teaching Staff Status (Law 128/1997, updated 
and re-published) that made room for re-defining the teachers’ roles in a knowledge-based society and for developing 
educational policies in this area, teacher training being considered a basic component of the process of cultural reshaping of 
the contemporary Europe.  
The Law on Teaching Staff  Status 
2001 The establishment of the National Centre for Training the Staff in the Pre-university Education (NCTPE); under the 
coordination of the MER, the NCTPE has the following responsibilities: 
- developing strategies and policies for continuous teachers training (CTT); 
- elaborating the professional standards for teaching staff, the criteria and the modalities for authorising the continuous 
training programmes and for awarding the transferable professional credits; 
- accrediting the continuous training programmes, monitoring and evaluating their implementation; 
- undertaking expertise surveys, studies and projects with national or international financing with regard to continuous 
training of teachers and management, guidance and control staff. 
2004 
 
2011 
Law on University Study Programmmes 
National Education Law: specifies the competences, the rights and the responsibilities of the teaching staff, the conditions for 
occupying a teaching or management positions, the remuneration system and the professional advancement opportunities, by 
obtaining a tenure certification and teaching expertise degrees; initial and continuous teachers training is mainly accomplished 
through professional development and professional conversion. 
  
 
Developing national policies concerning initial and continuous teachers training started to fulfil the following 
functions: 
x drafting a national strategy for developing the initial and continuous teacher training (CTT) which, for now, it is 
partially applied (Potolea, D.,Toma, S.,2007); 
x developing professional standards for the teaching profession (done under various projects); 
x establishing Departments for the Professional Preparation of Teaching Staff, Departments for Continuous 
Training and Departments for Open Distance Learning within the higher education institutions that have 
responsibilities in initial and CTT; 
x reviewing the methodologies and the syllabi for obtaining tenure certification and teaching expertise degrees; 
x developing a competition market for continuous training programmes; 
x introducing transferable professional credits; 
x increasing the number of continuous training programmes providers. 
         We can conclude that initial and continuous teachers training in Romania has a history that is connected to that 
of the educational ideas and institutions, its qualitative evolution having elements of continuity and of discontinuity 
as well. According to the Education Law (2011), in Romania, CTT is a right and is mainly accomplished through 
professional development and professional conversion. 
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2.2. The multidimensional structure of the teachers profesional and personal development 
 Usually, teachers profesional and personal development is considered as a dynamic, two-way process of 
mutual accomodation and learning. 
 Nowadays, this statement needs to be supplemented. The student or each teacher, the groups and school 
organization a teacher belongs to, and a lot of other known and unknown local and global factors also play an active 
role in the reconsidering the framework of the teachers profesional and personal development. 
             We consider that: 
x Initial and continuous teachers training has to be seen within the frame of lifelong education. 
x The decision-making bodies involved in the teachers profesional and personal development are of different 
categories and operate at national, at organizational, at group and at individual level.  
x Not only the teachers, but the schools and universities managers, mass-media, different socio-cultural 
institutions, civil society as a whole have to get an enlarged view on the personal and professional development 
of the  teachers.          
 The teachers professional and personal development ((TPPD) is a process that is continuously formed, 
developed and changed by human interaction. It aims to provide for teachers authentic learning experiences in the 
sense that it builts on existing knowledge and encourages them to reflect on and to regulate their own learning in a 
context that stimulates the collaborative and ethical attitudes. As well, TPPD  can be understood as a process of 
empowerment. The process of empowerment means the transfer from a state of helplessness to a state where there is 
greater control of life, fate and environment (Shor, I., Freire, P., 1990). This process involves changes in three 
dimensions: people's feelings and abilities; the life of the collective to which they belong; and professional actions 
that intervene in the situation. Thus empowerment theory deals with three processes: individual empowerment, 
which is the personal, intimate change; community empowerment, which is the social change; and the empowering 
professional action which forms the functional and organisational change that encourages the fulfilment of both the 
aforesaid processes (ibid, p. 11).      
              In our oppinion, TPPD requires a multidimensional approach. The three-dimensional model of learning 
(Van der Krogt, F., 1995) helps us to consider TPPD in a network perspective. The model takes into consideration 
the learner with his individual learning network, and the other three networks with which he interact: the vertical 
learning network, the external learning network, and the orizontal learning network. TPPD seems to be such a 
network of four learning networks. 
 
2.2.1. Individual teachers learning network 
  
 It is each teacher learning network. The teacher perceives his individual responsability for the processes in 
which he is involved and feels the need to choose a personal development path and to individuate and perform a 
research/action on a specific topic. The teacher have to be considered the first decision-making body in his 
professional and personal development. The modern educational strategies and technologies success in the schools 
depends more on the teacher and on the context they are used. Nowadays, this user has a rapid acces to information 
and must be able to make choices between different learning sources and situations and to monitor his own progress. 
Educational designers should take into account his decisions and his prior and everyday knowledge and interests.  
 When thinking at the teacher individual learning network we can see that there is a a good agreement 
between this way of learning and the experiential learning model (Kolb,.D.,1984), in which concrete experiences 
lead to new practice  through practical activity-related reflection and trials.                            
The individual learning experience begins with here-and now classroom experience/ problem followed by collection 
of data and process observations and analysis. The results of the analysis leads to a new understanding which is used 
in practical, classroom activities or in the new school experiences teacher is confronted with, does not matter where 
and when. The learning program consists of individual activities and is relatively unstructured. 
 
2.2.2. Vertical teachers learning network 
                     
 It is the network of those who design, decide, co-ordinate and control the initial and continuous teacher 
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training in universities, schools or elsewhere. Curriculum-designers, tutors, teachers, educational experts and 
managers, continuing training institutions, editors, technological and educational journals are some of them. The 
learning program is linearly planned and function oriented. 
According to common opinion, the quality of the initial and continuous teacher training realised by universities is 
judged according especially to the quality of the university education teachers. In our approach, initial and 
continuous teacher training apear, first of all, as a vertical relationship between that two learning networks: each 
student/teacher learning network and the organising university learning network. 
 
2.2.3. The teachers external learning network 
 
  The teachers external learning network is the network of the actors outside the school organization (e.g., 
scientific and professional institution/associations, trade unions, government agencies, commercial training 
agencies) can offer formal or non-formal learning programs, externally coordinated and profession oriented.  
         TPPD is not limited to courses provided by the university; it implies formal as well as non-formal and in-
formal learning activities. Extracurricular activities, scientific events, programs on radio and television, fares, home 
or leisure-time activities, shopping, transportation, self-education are some of them.                                                           
None of these opportunities is to be neglected. In many ways, non-formal TPPD is, at the moment, much more 
effective than formal TPPD.  
But, in all forms of education, succes is above all conditioned by good communication and co-operation between the 
partners involved: university, school and other educational non-formal institutions: libraries, museums, tv etc. Some 
examples refer even to the participation of teachers in developing study programs (the curricula development board 
included specialists nominated by the regional education or economic partners, who made proposals and approved 
the curricula), in participating at the scientific events or at the study-visits abroad etc.. 
 
2.2.4. The teachers orizontal learning network 
 
          The orizontal learning network refers to the formal and informal groups the learner belongs to. The working 
group tackle work-related problems, attempts to solve problems by reflecting on experience, and bringing these into 
practice in an investigative manner. The learning program is problem oriented and integrated with daily work. It 
seems to us that the most powerful way to enhance TPPD is to make use of the group processes and exercises. 
x On one hand, one supports and reinforce the efforts, the critical thinking, the creative thoughts, and the 
pleasure to learn with the other. 
x On the other hand, work tasks are today often performed in teams and groups, supported by technology and 
characterized by shared tasks and competence requirements.                                          
 Studies have shown that while accessing social networks and developing better networking skills does 
increase the personal and professional probability of success. Learning from others requires that you have the 
confidence to admit that you have something to learn. Talking with others, with a real interest in learning from them, 
improves the reputation of your own. Recently, an international survey (TALIS, 2013) found a positive relation 
between professional development, collaborative approaches, perception of efficacy in the classroom and job 
satisfaction: ”Collaborative approaches with other colleagues such as joint teaching, peer reviewing and engaging in 
professional discussion can be beneficial for teachers, as they tend to be associated with higher impressions of self-
efficacy and job satisfaction. In turn, professional collaboration tends to be positively predicted by the participation 
in professional development activities” (TALIS, 2013). Teachers’ and school leaders’ responses in the TALIS 
survey point to positive effects that collaboration (both between teachers and between schools and their local 
community) have on job-satisfaction and school climate. ”Informal feedback through collaborative learning is an 
important mechanism for teachers to develop themselves. In their own views, teachers should receive feedback and 
appraisal from different sources, in order to improve their efficacy. Although appraisal by fellow teachers, together 
with appraisal by mentors, are less common than appraisal by school leaders, other members of the management 
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team or external bodies, about 41% of teachers reported having received feedback from other teachers”(TALIS, 
2013). 
 Linking TPPD with the teachers everyday activities, inside or outside the school, peer-group or family is an 
important condition for their personal and professional development. As well, the interactive virtual learning provide 
a flexible occasion for learning from unknown others, sharing experience and reflection upon one’s own learning. 
That means to work in partnership with others to enhance human development across the life span. Summing up 
these considerations, we can observe that TPPD is a highly complex activity. Perhaps, an adequate conception or 
modeling of the problem will be our first task.  
                                                
3. Conclusions 
          The study relates to two approaches to teachers professional and personal development. The initial and 
continuous teachers training in Romania has a history that is connected to that of the educational ideas and 
institutions, its qualitative evolution having elements of continuity and of discontinuity as well. The reality called 
teachers professional and personal development is not only dynamic but, as well, multidimensional. Contrary to the 
traditional understanding, the teachers professional and personal development means a netwok of networks rather a 
simply one-way or two-way process. 
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